Abstract: The U.S.-based American Historical Association (AHA), the largest -and most influential -professional organization for historians, was the first disciplinary society in the world to lead a Tuning project, launching its work in 2012. This essay analyzes a survey distributed to historians on campuses that have taken part in the AHA Tuning project. The purpose is to understand, after six years of work on the project, what practical difference Tuning has made for historians, students, courses, curricula, and departments. Survey data indicate that, under the disciplinary society's guidance and encouragement, historians have created meaningful learning outcomes, implemented the objectives in courses and curricula, and begun work in the measurement of student learning. Not surprisingly, the project has faced limits and obstacles, particularly with leadership of the work, faculty buy-in, administrative support, follow-up assistance, enrollment concerns, student engagement, and outreach to stakeholders. However, after half a dozen years of activity, U.S. historians have made marked progress not only in articulating disciplinary learning outcomes (as have colleagues in other parts of the world) but also in implementing and assessing those objectives. While precise readings of "impact" remain elusive, a Tuning project under the direction of a disciplinary society has helped generate significant pedagogical, curricular, and cultural changes in the field of history.
The October 2017 special issue of Arts and Humanities in Higher Education examined "Tuning History." Editors Alan Booth and David Ludvigsson gathered articles from colleagues in Europe, Latin America, and the U.S. reflecting on the work of Tuning in the discipline of history since 2000. Overall, the contributors offered a mixed report, one that was promising but cautious. Cooperative work on the initiative has proceeded at a steady pace -but still confronts confusion over the Tuning process and resistance to the reform effort. Disciplinary specialists have come together to clarify shared learning outcomes -yet they recognize significant differences in traditional national approaches to the subject area. The movement toward student-centered learning has gained support -though often without a systematic reappraisal of pedagogy. And faculty have crafted compelling declarations on disciplinary competences -however the statements remain, in some areas, quite removed from teaching practice. The process, Booth and Ludvigsson concluded, has been "both stimulating and challenging." 1 Whatever limits and constraints have operated in Tuning the field of history, the work continues to expand and become more refined. Colleagues have recently outlined in even greater detail guidelines for developing competencies and evaluating learning in five key subject areas, including history.
2 When considering the key figures in both past and continuing work University of Groningen, 2018) , https://www. calohee.eu/wp-content/uploads/2018/11/1.3-Guidelines-and-Reference-Points-for-theDesign-and-Delivery-of-Degree-Programmes-in-History-FINAL-v2.pdf. The document is part of the recently-implemented CALOHEE project ("Measuring and Comparing Achievements of Learning Outcomes in Higher Education in Europe"), designed to clarify and contrast levels of achievement in the knowledge and skills highlighted in different disciplines. For information on this important new generation of Tuning projects, see: https://www.calohee.eu/. their "strategic plans" and objectives differ widely (and can change rather quickly) contributing, at times, to shifting or overlapping agendas for academic reform. 8 One such agency, the Lumina Foundation, took the lead in sponsoring research and funding for Tuning in the U.S. Informed by the late Dr. Clifford Adelman's studies on the Bologna Process and Tuning, 9 Lumina (along with the William and Flora Hewitt Foundation), initiated "Tuning USA" in December 2008. 10 Work began on the project in Spring 2009 in three state systems of public higher education. Lumina expanded the work to include additional states and a regional consortium of campuses in the nation's midsection.
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The foundation then moved in a unique direction. Recognizing Tuning as a discipline-based, faculty-led initiative suited to all types of institutions and all levels of student learning, Lumina funded a project under the leadership of a fitting organization: a nationwide, faculty-focused, professional disciplinary society, the American Historical Association. The AHA's members occupy positions on nearly all U.S. campuses; historians have maintained a strong presence in "Gen Ed" programs; and the organization has a continuing interest in questions of teaching and learning and in the , https:// www.luminafoundation.org/news-and-views/tuning-usa-lumina-foundation-launches-facultyled-process-that-will-involve-students-and-employers-in-linking-college-degrees-toworkplace-relevance-and-students-mastery-of-agreed-upon-learning-objectives.
11 Robert Stein and Leah Reinert, Transparent Pathways, Clear Outcomes: Using Disciplinary Tuning to Improve Teaching, Learning, and Student Success, (Minneapolis, MN: Midwestern Higher Education Compact, 2014) , http://www.mhec.org/sites/mhec.org/ files/2014march_tuningmonograph.pdf.
I.1. The American Historical Association Tuning Project
Founded in 1884, the American Historical Association is the largest, most prominent and prestigious disciplinary organization for historians in the United States. Representing nearly 13,000 members drawn from all areas of specialization and faculty ranks, the AHA produces the field's most respected journal (the American Historical Review), holds an annual conference attracting 4,000-5,000 attendees, and organizes regional meetings held across the nation throughout the year. The AHA clarifies the key reference points and "best practices" for the discipline on issues tied to research, teaching, hiring, and ethical expectations while also performing the important work of public advocacy on controversial issues. 13 The society has helped shape curriculum at all educational levels, recognized excellence in teaching, guided the preparation and selection of history textbooks, and reported on pedagogical approaches, learning outcomes, digital history, liberal education, and career opportunities for graduates.
14 The AHA's Tuning work began in two stages. Initially, a small "project leadership core" of faculty, AHA officers, and consultants gathered at a retreat to discuss shared commitments to the discipline. 15 The resulting "Discipline Core" of historical study described "the skills, knowledge, and 12 "Lumina Foundation," accessed February 22, 2018, https://www.luminafoundation. org/; "Hewlett Foundation," Hewlett Foundation, accessed February 22, 2018, https 14 "Teaching Resources for Historians," American Historical Association, accessed February 21, 2018, https://www.historians.org/teaching-and-learning/teaching-resources-forhistorians; Miriam E. Hauss, "White Paper Presented on the Role of the History Major in Liberal Education," Perspectives on History 46, no. 9 (December 2008), https://www. historians.org/publications-and-directories/perspectives-on-history/december-2008/whitepaper-presented-on-the-role-of-the-history-major-in-liberal-education. 15 Recalling contentious debates in the 1990s on "National History Standards," the group eschewed the word "standards," focusing instead on discussions of what "history is," what "historians do," and what "history majors can [do] ." See: Gary B. Nash, Charlotte Antoinette
In the second stage of the project, the AHA invited historians from around the nation (and a range of institutions) to take part in Tuning workshops. The meetings introduced participants to a range of topics: reviewing Tuning basics; forming common goals; "aligning" courses and curricula with the "Discipline Core"; "scaling" learning outcomes to different course levels and degrees; assessing student learning; and clarifying the role of history in lifelong learning, careers, and active citizenship. The AHA expected participants to carry the Tuning project back to their home campuses in discussions with faculty, students, staff, administrators, and stakeholders. Dr. James Grossman, AHA executive director, explained Tuning as "part of the AHA's emphasis on facilitating communication among historians and between historians and the general public." The goal was to "generate curricular frameworks that combine common themes and practices with the flexibility appropriate for institutions with different missions and circumstances."
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The project began with 60 participants (out of 120 applicants) who formed the first "AHA Tuning Cohort." Their work in 2012 and 2013 proved so successful -and generated such wide interest -that the AHA organized a second "cohort" in 2014. Altogether, the two groups of Tuning participants totaled nearly 160 historians on over 120 campuses. 18 Crabtree, and Ross E. Dunn, History on Trial: Culture Wars and the Teaching of the Past (New York: Vintage Books, 2000) . 16 Conversations about the AHA Discipline Core continued for years through four versions of the document (in 2012, 2013, and 2016) . See: AHA Tuning Project, "AHA History Tuning Project: 2013 History Discipline Core," American Historical Association, n.d., https:// www.historians.org/teaching-and-learning/tuning-the-history-discipline/2013-historydiscipline-core."AHA History Tuning Project: 2016 History Discipline Core," American Historical Association, https://www.historians.org/teaching-and-learning/tuning-the-historydiscipline/2016-history-discipline-core.
17 Julia Brookins, "History Faculty Begin Nationwide Tuning Project," AHA Today, February 13, 2012, http://blog.historians.org/2012/02/history-faculty-begin-nationwidetuning-project/.
18 Ibid.; AHA Tuning Project, "American Historical Association History Tuning Project: Call for Applications," American Historical Association, 2014, historians.org/Documents/ Tuning/AHA%20Tuning%20application.pdf; AHA Tuning Project, "Tuning Participants," American Historical Association, n.d., https://www.historians.org/teaching-and-learning/ tuning-the-history-discipline/tuning-participants.
Discussions of Tuning continued outside the cohorts in the AHA's annual meetings and regional conferences, essays in the society's Perspectives on History magazine, blog posts, discussion groups, and journal articles. 19 As the work expanded, so did engagement in issues closely tied to Tuning: the pedagogical and career training of doctoral students; the work of faculty with non-majors and history General Education courses; the common interests of college faculty and high school history teachers; and the connections between outcomes-based projects in the discipline and similar reforms across entire degrees. 20 Almost immediately, the work of Tuning opened up a wider field of activity than anyone had first anticipated, building a coherent, convergent, integrated "network" of affiliated reform initiatives in teaching and learning.
II. The Survey
A series of reports examining the organization and effects of Tuning in the U.S. (and in the American Historical Association) have appeared since 2009. All of the state and regional higher education systems involved in Tuning-as well as the American Historical Association -submitted periodic "grantee" reviews to the Lumina Foundation detailing the progress of their work. 21 The AHA also collected reports from members of its two Tuning cohorts about the work of the project on their campuses. 22 Colleagues with the National Institute for Learning Outcomes Assessment also released a Tuning Impact Study that draws from interviews, reports, observations, conference presentations, and journal articles.
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Yet practical questions about the way Tuning operates "on the ground" remain missing. How have "rank-and-file" faculty responded to Tuningespecially, the campus instructors who were not in Tuning leadership or the intensive "cohorts," who learned about Tuning at second-or third-hand, but who are in classes day-to-day with heavy teaching responsibilities? To what extent has Tuning changed course design, teaching techniques, class assignments, curricular arrangements, assessment strategies, transfer policies, accreditation reviews, and engagement in the scholarship of teaching and learning? How have the majority of historians considered, applied, questioned, or ignored the core elements of the project? And how have history departments -the core administrative unit for the discipline in most U.S. institutions -responded to the AHA project? After six years of work, what practical difference has Tuning made in historical study? In a word, as Booth and Ludvigsson have also concluded, the work has been "both stimulating and challenging," demonstrating a considerable (though circumscribed) advance in disciplinary activity on outcomes-based, student-centered teaching and learning.
II.1. Structure of the survey
The online AHA Tuning survey contained 42 questions with an estimated completion time of 12-15 minutes. The intended audience was college-level history instructors of all ranks teaching at institutions that sent representatives to the AHA Tuning "cohorts." The material, formatted in Qualtrics software, went out through email to 1500 faculty members on 70 different campuses (nearly 60% of the institutions with cohort participants).
Phyllis Safman et al., "Utah Tuning Reports to the Lumina Foundation," Grantee Report, Utah Tuning: Designing Learning Outcomes for Post-Secondary Degrees, n.d., https://utahtuning. weebly.com/utah-tuning-reports.html. 22 For reports from two-and four-year institutions, see: American Historical Association, "Resources for Tuning the History Discipline," n.d., https://www.historians.org/teaching-andlearning/teaching-resources-for-historians/resources-for-tuning-the-history-discipline. The AHA's surveys with Tuning's leadership core and cohort members remain "internal reports. The survey opened with a review of the AHA Tuning project and previewed the questions.
• Part I: personal and professional information about each respondent.
• Part II: activities with AHA Tuning and related projects in history departments • Part III: curricular/course design changes/Tuning's perceived level of influence on changes • Part IV: additional question on changes in teaching and learning.
• Part V: Tuning's perceived influence over assessment of student learning. • Part VI: Tuning's effects on course enrollments and numbers of majors.
• Part VII: benefits and problems participants discovered with AHA Tuning.
• Part VIII: assistance that the AHA should offer respondents and their colleagues.
• "Conclusion": allowed participants to write additional comments and queries.
II.2. Goals -and limits -of the survey
I came to this project as a novice in survey design and analysis -and as an interested participant. Serving as an adviser to the AHA Tuning project, my intention was to develop a survey that could help the AHA understand how its members apply Tuning in their daily work -and help those outside the U.S. to consider the contributions of professional disciplinary societies to Tuning projects. In other words, I developed the project as an advocate for AHA Tuning, not as a disinterested and detached observer. The utility of the survey has always been at the center of the research. I hope the survey serves as a starting point for the AHA to gather more detailed and systematic information about the directions in which Tuning has guided the discipline.
The survey results fell short of expectations in three important ways:
• Percentage of responses: Nearly 300 historians responded, but the response rate was 20%. The percentage was lower than anticipated.
24 24 The percentage was closer to the response rate of students rather than teachers in one other educational study. Samúel Lefever, Michael Dal, and 
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• Faculty at two-year institutions: Only 9% of respondents worked on these campuses.
Despite these limits, survey results did meet other expectations:
• Instructors who were not part of the AHA Tuning cohorts: Of those who replied, 22% were members of a cohort; but 78% had not participated in the Tuning workshops.
• Faculty with limited knowledge of Tuning: Over 46% of replies came from those who described themselves as "quite" or "fairly" knowledgeable about Tuning. Yet 53% of the responses came from those identified as Tuning beginners or unfamiliar with the work.
• Educators with teaching assignments: Nearly 80% of the responses were from those who identified as instructors. Fewer than 20% of replies came from colleagues who identified themselves in terms of an administrative office.
III. TheInfluenceofAHATuningonactivitiesinTeachingand Learning
What did the survey reveal about teaching within history departments? The survey asked participants about the types of activities they and their department colleagues have worked on over the past five years in relation to curricula, course design, pedagogy, assessment, and enrollments. In addition, the survey asked participants to consider the perceived level of influence that AHA Tuning had on reforms they had discussed or enacted. Analysis: The responses point to three areas of success for the AHA Tuning project:
• Two-thirds of responses indicated that meetings on Tuning took place one or more times (although meetings occurred more commonly on 4-year rather than 2-year campuses).
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• The issues discussed in meetings matched the central points stressed by the AHA. Five major issues dominated most Tuning meetings, with fairly even participation on both 2-and 4-year campuses.
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• A range of faculty leaders and participants engaged in the conversations.
Three groups participated most often in discussions: tenure-track faculty; "cohort" members; and department heads. Other participants (in 15-39% of responses) included contract faculty and students. Two institutional contrasts stand out. No 2-year campus reported the presence of instructors with renewable contracts; and few 4-year campuses worked with adjunct faculty. 27 The exceptions? Historians on 2-year campuses -whose work focuses on General Education, introductory courses and less on "upper-division" classes -understandably discussed history surveys more often and "capstones" less frequently.
While recognizing some Tuning successes, three issues deserve comment: First, two-thirds of respondents said that Tuning discussions had occurred; but a full third stated that "we have not had discussions on Tuning." Recall that surveys went out only to institutions with cohort representatives, the colleagues asked by the AHA to carry the conversation back to their campuses. Yet, on 4-year institutions, 33% of replies reported that there were no meetings; on 2-year campuses, 41% of responses indicated an absence of meetings.
In subsequent parts of the survey, however, there were multiple questions, focused on a range of issues, that allowed respondents to address the presence or absence of Tuning discussions. While 33% of respondents in the broad, opening question stated that their department had no discussion of AHA Tuning, twelve additional questions with the same (or similar) option revealed a range of responses, with 22-36% indicating the absence of Tuning meetings. One might think respondents knew that Tuning discussions either had or had not occurred. Some of the difference may rest with slight shifts in wording that were, regrettably, part of the survey questions. In addition, it is possible that the precise language of "Tuning" did not dominate meetings on some campuses -even though colleagues may have still engaged in discussions and practices directly tied to the issues that Tuning addresses.
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Perhaps some respondents, growing weary of stating that Tuning had not occurred, turned to other types of responses to make their point. Whatever the possible explanations, approximately one-third of replies indicated that "Tuning," in some capacity, to some degree, at some level, had not come up for discussion.
A second concern involves the range of educators who took part in Tuning discussions. Project leaders hoped to engage a large and varied group of educators and stakeholders in conversations. However, fewer than 15% of responses indicated that department Tuning meetings included post-docs, deans, academic advisors, librarians, career counselors, K-12 teachers, employers, community leaders, or policy makers.
A third concern involves limits on the types of issues addressed in the majority of departments. Most reported that conversations focused on learning outcomes, assessment, the design of introductory and capstone courses, and graduates' career prospects, all of which are significant and valuable discussions. But a number of additional Tuning activities received less attention. Fewer than 1 in 7 responses indicated that their departments met with "stakeholders" (such as employers and policy makers), arranged meetings of faculty from two-year and four-year institutions, improved the process of transferring student course credits, or focused greater attention on non-majors.
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These three concerns do not indicate "failures" of AHA Tuning. Project leaders within the AHA recognize that the activity, in the words of Dr. David Pace, "requires new thinking and a willingness to break with the past," work that requires considerable time, effort, and patience. 30 History faculty are off to a strong start in Tuning work. These concerns simply point to work that history colleagues and the AHA still need to address on U.S. campuses.
III.1. Effects of the AHA Tuning Project on curricula
The survey asked if faculty engaged in any of eight Tuning efforts that addressed programs of study. Participants could add "other" projects that did not appear on the list. For each activity, respondents also reflected (from a large number of options) on the level to which AHA Tuning may have influenced curricular work: if Tuning had major, some, minimal, or no influence; if Tuning integrated well with other reform projects to prompt changes; or if the department had not instituted the particular change. Survey results led to interesting sets of reflections.
Survey results: The four most commonly noted curricular changes were also those for which participants believed Tuning had the greatest influence.
Analysis: A clear majority of history faculty have engaged in a wide range of projects reshaping their programs' curricula. In the five most frequently-noted initiatives, 41%-62% of respondents felt that Tuning some or a major influence over the change.
The results in the far-right column are puzzling, however, and raise a complicated question concerning Tuning's "influence," "impact," or "effect." We will return to the topic in Section VI, "Conclusions." At this point, it is 29 The question listed 14 choices of discussion topics emphasized by the AHA. Among other choices that received little attention: reviewing the design, content, and purposes of graduate-level courses; meeting with K-12 teachers; and examining "dual enrollment," "concurrent enrollment," and "Advanced Placement" programs. In another institutional contrast, nearly half the responses from two-year campuses reported meetings of faculty on 2-and four-year campuses. Only 7% of responses from four-year institutions noted such crosscampus meetings.
30 David Pace, "The History Classroom in an Era of Crisis: A Change of Course Is Needed," Perspectives on History 55, no. 5 (May 2017), https://www.historians.org/ publications-and-directories/perspectives-on-history/may-2017/the-history-classroom-in-anera-of-crisis-a-change-of-course-is-needed. important to acknowledge that the terms themselves are vague and elastic. The survey did not generate a precise, quantifiable measurement of "influence" but, instead, focused on colleagues' general perceptions of the way Tuning affected departmental discussions. Was there a level of awareness that the AHA's program shaped, at some level, the issues and proposals that came up for faculty discussion? Did faculty see an identifiable "Tuning approach" to questions of teaching and learning? Or was "Tuning" an imprecise and amorphous term that remained unclear -or seemingly unrelated to department discussions? As survey results indicate, the perceived level of Tuning's "influence" varied from one curricular change to another. In responses to the most commonly mentioned curricular change -"identifying learning outcomes / objectives / goals" -an issue that was central to the AHA Tuning initiative, a full 56% felt that Tuning had some or a major role in shaping the project. However, on the same issue, 36% believed Tuning had nothing to do with the change. Perhaps Tuning's skills-centered approach to learning was not sufficiently clarified on different campuses. Perhaps colleagues discussed Tuning in association with a lengthy (and confusing) list of other reform activities and acronyms. Or perhaps the core themes of Tuning have become so well-incorporated into other skills-based projects that the AHA initiative is now less "visible" and distinct. As one respondent noted in comments, "we do all of these [teaching and learning activities] regularly but not in the context of AHA's Tuning project." Another added, "we do these as part of normal department work; did not know they were part of tuning."
Was there a particular body of faculty who most often noted the absence of any Tuning influence on curricular changes? One group was more skeptical of Tuning's impact on departmental initiatives: associate and full professors, with 20+ years of experience, working at 4-year institutions, who were not part of a Tuning cohort, and who describe themselves as "beginners" in the project. In opening questions -and subsequent queries -these colleagues expressed more doubt than others about the influence and contributions of AHA Tuning.
Still, while recognizing the reservations and suspicions held by some, one point is clear: historians have engaged in a broad range of curricular reforms and felt that Tuning played a considerable role in promoting many of these activities.
III.2. Effects of the AHA Tuning Project on courses
The next section asked about alterations that faculty and their department made in courses and course design since the start of AHA Tuning. Participants could mark any of six major types of course changes tied to Tuning. The survey also allowed respondents to add "other" changes Analysis: As with work on curricula, the survey displayed a varied range of work by historians as they reexamined disciplinary courses. Results indicate that 62%-78% of respondents engaged in five of the six course reform projects listed in the survey. Although participants had the opportunity to write in "other" types of course reforms, few provided examples beyond the half-dozen listed in the question.
Comparing the responses of faculty from 2-and 4-year campuses on questions of course design, the survey revealed that a higher percentage of colleagues at community colleges engaged in course changes than instructors at 4-year institutions. The only activity in which 2-year schools participated at a low percentage was, understandably, in the revision of capstone courses (the type of upperdivision, research-intensive classes most commonly taught in the last year of a 4-year program).
A large majority of the history faculty who took part in the survey belong to departments that have taken part in a diverse set of initiatives focused on courses and course design. Although the perceived influence of AHA Tuning on these reforms was modest, the level of disciplinary engagement in reframing classes was quite high.
III.3. Effects of the AHA Tuning Project on teaching
The fourth part of the survey asked participants to consider how AHA Tuning may have helped revise teaching practices that they or their department made. The question listed nine commonly-referenced changes that cohort members and AHA leaders have discussed and implemented in the past five years. As in other parts of the questionnaire, respondents could also indicate the perceived "level" of Tuning's influence on classroom reforms. Analysis: The majority of respondents have taken part in six different pedagogical reforms, pointing to a considerable reexamination of classroom techniques among faculty and history departments. But among those noting the changes, a minority (20-40%) felt that Tuning exercised "major" or "some" influence over the new approaches, suggesting that the impact of Tuning itself on these initiatives remained at a fairly low level.
Three other observations about teaching practices deserve mention. First, survey responses from 2-and 4-year campuses broke down in very similar ways on this question. Second, as with courses and course design, participants noted few additional forms of innovations. Third, the phrasing of the survey may have contributed to an apparent disjunction in responses. While nearly 60%-80% of responses indicated that faculty had engaged in six different pedagogical experiments, 20%-40% of participants noted that those same changes had not occurred. One possible reason for this discrepancy? One response available to participants stated "I / my department has not instituted this change." I deliberately included this slight rephrasing of questions in order to see if results displayed any variation. My hope was to gain some sense of the way individuals responded to new teaching approaches. Those most likely to argue that teaching changes had not taken place were, once again, senior, tenured faculty on 4-year campuses who did not take part in Tuning cohorts. It remains unclear if these colleagues referred to themselves or to other faculty in their departments in their replies.
One final -and broader -point concerning Parts 1-3 of Section III sums up findings about the "impact" of Tuning. Stated simply, participants' responses suggest that the influence of AHA Tuning has been most pronounced in the design of history curricula. But faculty see the project's impact as less evident in the work of course revisions and teaching.
III.4. Effects of the AHA Tuning Project on assessment
The fifth section of the survey focused on assessments of student learning. While not emphasized at the start of AHA Tuning, the question of how educators recognize, capture, and report student learning has taken on an increasingly important role in the society's project, culminating in a collection of journal articles on the subject in early 2016. 31 The survey asked about faculty engagement with different types of assessment exercises promoted by the AHA and other U.S.-based educational organizations. Respondents could also reflect on the level of influence AHA Tuning held over the work.
Survey results: Of the fifteen assessment techniques listed, the majority of respondents noted work on half a dozen. While results indicted a significant level of engagement with several types of assessment, participants felt that Historians have widely adopted rubrics in the evaluation of student exercises. Eighty percent of participants noted their use. Of those, well over a third believed that AHA Tuning had some or a major influence on the adoption of rubrics. The second most common assessment technique (in 71% of responses) involved evaluation of a "major research project within a capstone course." While the practice is widespread in departments, only 23% of surveys suggested that Tuning had some -or a major -influence on this form of assessment. In fact, the majority of responses stated that Tuning had no influence. Understandably, colleagues at 2-year campuses, working with students just starting historical studies, rarely reported the practice.
Among other popular approaches, three-fifths of surveys indicated that historians used the assessment tools available in course management software programs, and a slim majority reported on revised course evaluations and surveys of alumni. But fewer than 20% of respondents perceived some or a major influence from the Tuning project.
Among the remaining assessment approaches offered in the survey, 23-49% of responses indicated work departments had done with various techniques: student self-assessments, pre-and post-tests, entry and exit interviews with students, electronic portfolios of student work, student journals, employer surveys, and the use of inter-rater reliability techniques. The least common assessment practice reported on the survey -at 21% -involved the use of standardized exams Analysis: While survey respondents generally categorized Tuning's "influence" on assessment practice as limited, three points are worth noting. First, leaders of AHA Tuning began to place more emphasis on measurements of student learning after the first years of the project. Second, respondents pointed to an impressive variety of tools and techniques used within the discipline. And third -perhaps most importantly -the meaningful engagement of history departments in assessment work has taken root after a long period of avoidance and aversion. A former Vice-President of the AHA's Teaching Division, Dr. Elizabeth Lehfeldt, noted (only half-jokingly) her colleagues' deep-seated reluctance to tackle assessment. In April 2013 she wrote, "Walk into a meeting of your average college or university history department and utter the simple word 'assessment.' The reactions will probably range from eye-rolling to resigned sighs to blank stares. Some might even run screaming from the room." 32 Survey results suggest that a significant -and rapid -turnaround in historians' practices has occurred since the start of AHA Tuning. What accounts for the shift? The work may be a response to institutionally-based assessment projects; 3-11% of responses indicated that Tuning integrated with other campus initiatives. The work also seems tied to purposeful, "pro-active" measures (to ensure that disciplinary experts maintain control over disciplinary assessment). In addition, colleagues are genuinely concerned about student success. And, in part, the work also appears to have come from the encouragement of the AHA and its recommended "best practices" for the discipline -including a recognition that thoughtful assessment allows historians both to comply with institutional reporting and improve educational practice.
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III.5. Effects of the AHA Tuning Project on enrollments
While survey participants felt that AHA Tuning has had a modest-tosignificant effect on teaching and learning within the discipline, the project has remained fairly ineffective in reversing or halting declining enrollments in history courses and numbers of history majors.
Survey results:
Percentages reporting on course enrollments, majors, and perceived effect of Tuning Analysis: Only one in five respondents reported that enrollments in history classes had increased in the past five years. Replies from both two-and fouryear campuses were the same. Fewer than one in ten respondents believed that AHA Tuning had helped enrollments rise. None of those expressing that 33 James Grossman and Julia Brookins, "Assessment is What We Make of It," Journal of American History 102, no. 4 (March 2016), 1132-1137, https://doi.org/10.1093/jahist/jav824; James Grossman, "History, Historians, and 'the Current Moment'," Perspectives on History 55, no. 8 (November 2017), https://www.historians.org/publications-and-directories/ perspectives-on-history/november-2017/history-historians-and-the-current-moment.
Whatever progress U.S. historians have made in their work on assessment, they have much to learn from the ambitious new E.U. project CALOHEE (Measuring and Comparing Achievements of Learning Outcomes in Higher Education in Europe), https://www.calohee. eu/), coordinated by Robert Wagenaar. See: Isaacs, "Tuning and History," 406-407. optimistic view, however, were faculty at two-year institutions. Reports of enrollment declines came from half of respondents; a perception that enrollments remained steady came from one-fifth. On this pair of observations, there was little appreciable difference between faculty at two-and four-year schools. Had Tuning "contributed to a decline in enrollments in history classes"? No participants believed that to be the case. The most common reply, across the board (at 82%) was that "Tuning had no appreciable effect on enrollments."
Participants offered similar views on a second question tied to numbers of history majors. While one in five reported increases in numbers of history majors over the past five years, 17% believed that figures remained stable, while nearly three-fifths claimed that numbers of majors had declined. Considering the effect of Tuning on these figures, only 1 in 8 surveys stated that the project helped increase the number of majors; fewer than 1 in 10 felt that Tuning helped keep the numbers steady; and nearly four-fifths thought that Tuning had no appreciable effect on the number of majors. Responses from two-and four-year campuses were, again, quite similar on the issue of Tuning's influence.
However, in replies about the numbers of history majors, 60% of reports about declines came from four-year campuses. Only 15% of respondents from two-year colleges made the same claim. It is important to remember that the number of survey results from 2-year faculty was quite small; and some of the colleges do not specifically offer a "history" major. Still, the figures show a significant difference between the two types of post-secondary institutions.
One other interesting part of the responses dealing with enrollments and majors came in the additional comments written by many participants. When explaining the reasons why Tuning helped numbers grow or remain steady, colleagues offered several suggestions. Respondents noted that Tuning: provided "clarity for the students in terms of the curriculum, expectations, and outcomes"; "created an esprit de corps among our majors"; and helped faculty "revise [their] approach to survey classes," "promote the major," "increase the diversity of offerings," and "communicate the many benefits of studying history." The comments offered a concise overview of key AHA objectives, providing a small indicator of the way Tuning has even affected casual "conversations" about the history discipline.
IV. BenefitsHistoriansidentifiedintheAHATuningProject
In addition to questions about AHA Tuning activities, the survey asked participants to reflect on "particular benefits you have observed in the AHA The top four choices identified most frequently as "major" or "modest" benefits of Tuning display a contrasting pattern of responses (with fairly high negative rankings). In all four cases, 55-58% of responses were quite favorable, while one-fifth to one-quarter of respondents believed the goals were not part of Tuning's objectives. A cross-tabulation of the responses in all four choices showed that slightly more favorable responses came from a distinctive group: younger faculty, working on all types of campuses, who were not members of the AHA Tuning cohorts, and who described themselves as "quite" or "fairly" knowledgeable about Tuning. Slightly less favorable responses came from another distinctive group, noted earlier: senior faculty (20+ years of experience), working at public four-year institutions, not connected with the AHA Tuning cohorts, who had little to no familiarity with Tuning. (The remaining responses ranked the choice as a "small" or "fairly inconsequential" benefit.) Two other choices (dealing with student skills and accountability) also received a favorable response from the majority of respondents. There, too, more than a quarter of respondents categorized the issues as outside the realm of Tuning.
Participants also had the opportunity to declare that there were "no significant benefits observed" in Tuning. These replies captured some of the least enthusiastic responses to the project. Only 15% of participants replied in this way. While their responses were not "representative," the presence indicates, again, that a small group of colleagues harbor considerable skepticism or suspicion about the Tuning project.
Finally, 5% of participants noted "other" benefits from Tuning (in addition to the available choices). Half suggested that the project had either stalled or had just begun in their departments." Others felt that Tuning had Tuning Journal for Higher Educationnot adequately addressed "under employment" among historians -or under enrollment among students.
Analysis: The question on Tuning benefits demonstrates that the AHA's project has succeeded in clarifying the advantages of conversations, collaboration, curricular reform, critical self-reflection, and careful attention to student needs and opportunities. These are the very changes that the leadership of the American Historical Association has tried to encourage in historical study. In 2013, the vice president of the AHA's Teaching Division, Dr. Elaine Carey, found that "Tuning has helped us coordinate our goals to build skills and knowledge important to history and transferable to other disciplines." Dr. Kenneth Pomeranz, then president of the AHA, praised "Tuning's intensive structured dialogue . . . from historian colleagues, from other disciplines, and from both friendly and hostile members of the general public." Encouraging "close collaborations with our colleagues," AHA President, Dr. Vicki L. Ruiz, applauded Tuning in 2015 as a project that "forges strategic partnerships within and across departments," cultivating "philosophical conversations and teaching resources, as well as markers of student competencies." 34 The key objectives laid out by the AHA for the Tuning project correspond to the "benefits" that history faculty have endorsed.
One other point becomes clear when examining both "benefits" and the earlier question on "activities." The qualities of Tuning most highly admired by historians are also the aspects of the project most commonly implemented by faculty and departments. In other words, survey results point not only to Tuning's aspirational goals, but also to real achievements on the ground Yet there remains a striking division of opinion between those who perceived "benefits" with regard to the key aspects of Tuning and those who did not even consider the themes part of the initiative. Part of the explanation may involve gaps in the way colleagues have come to understand Tuning. Perhaps the distinguishing qualities of Tuning may remain unclear to some. have felt that faculty discussions, explicit outcomes, curricular redesign, and clear reference points "[do] not seem to be a part of the Tuning project" at their institution. Still, even if these possibilities are valid, the survey points to a layer of skepticism, suspicion, or misunderstanding about Tuning among some history faculty.
The result for one other type of "benefit" also deserves scrutiny from Tuning advocates. The AHA regards the work of two-year institutions as critical in any discussion of reform in U.S. higher education. The organization worked continuously to see that "community colleges" had a key role in the project, serving in the original "leadership core," participating in the two "cohorts" of history Tuners, and guiding regional conferences sponsored by the disciplinary organization. The survey asked about work that "encourages meetings between 2-and 4-year faculty." Over half of responses stated that 2-year/4-year collaboration "does not seem to be a part of the Tuning project." If we add in those who believed that the collaboration was "fairly inconsequential," and the percentage rises to nearly 70%. None of the other eleven possible responses to the "benefits" question received a similar type of skeptical response.
Which historians felt that collaboration efforts were slight? Recognizing that there were a low number of responses from community colleges, over a third of faculty at 2-year campuses believed cross-campus work was simply not part of the Tuning project. Perhaps more surprisingly, nearly 56% of faculty at 4-year institutions responded the same way. If we add in those identifying the work as "fairly inconsequential," and the percentages rise to 45% and 72% respectively. Those who worked in the AHA's two "cohorts" replied in a similar fashion: 63% of cohort members felt collaborative meetings were "inconsequential," and 71% of those outside the cohorts agreed. Whatever the level of knowledge about Tuning that respondents claimed, the majority in all categories felt that 2-year / 4-year collaboration was inconsequential or not a part of Tuning. While the AHA did much nationally to bring different types of campuses together, little seems to have come of the effort locally. AHA Tuning leaders need to place greater emphasis on the work between institutions offering associate and bachelor degrees.
V. ProblemsHistoriansidentifiedintheAHATuningproject
One key purpose of the survey was to help the AHA identify problems that historians have encountered with Tuning. issue in different ways, asking participants about difficulties they experienced, listing a range of pre-defined criticisms they could check, and providing open-ended responses they could add. Survey results: The main inquiry asked, "Are there problems you have observed in the AHA Tuning process?" The question offered participants nine commonly-expressed sources of difficulty, allowing respondents to check all that applied -at different levels of concern -while also offering the option of replying "no" or writing in "other" problems.
Percentage of responses noting problems with AHA Tuning project Analysis: Of the many choices offered, respondents identified only two issues as significant:
• 52% felt that Tuning's "overemphasis on job and career prospects of students" was a major, modest, or minor problem; • 52% saw Tuning's neglect of "course content" as a major, modest, or minor problem.
The replies are worth noting because of the way AHA leaders have presented the subjects of employment and course material in documents and workshops.
Tuning discussions in the AHA have consistently examined the students' "next steps," particularly the professional and career opportunities that historical study might open for them. No Tuning materials make this subject pre-eminent. But it appears that a significant number of historians remain concerned that Tuning overemphasizes career questions. Similarly, Tuning's advocates -along with historians connected with the "Scholarship of Teaching and Learning" (SOTL) 35 -have addressed the importance of developing key skill sets and modes of inquiry in history courses rather than giving exclusive or primary attention to names, dates, places, and events. The reform projects have emphasized analyzing -rather than merely coveringcontent.
36 Yet, to judge from the survey, a considerable number of historians remain uneasy about pedagogical approaches that steer attention away from traditional subject matter.
These two "problems" are interesting for another reason. The concerns raised about careers and content cut across different variables. Respondents who were part of the AHA's two cohorts -and those who were not in the workshop groups -responded in similar ways to the pair of issues. The same holds true for respondents working at either two-year or four-year institutions. In other words, the concerns of historians about the handling of careers and content were similar regardless of their familiarity with Tuning -and regardless of their home institution.
On four other topics, participants expressed concern, although in none of the cases did a majority of respondents point to serious problems with the Tuning initiative.
One issue, tied to the way Tuning was originally presented, held particular interest. The first group of U.S. Tuners in 2009 experienced a measure of difficulty with the terminology of Tuning. The words that E.U. colleagues used to describe the components and operation of the Bologna Project and Tuning -including terms such as "learning outcomes," "rubrics," "competences," "cycles," and "qualification frameworks" -were new to some participants whose disciplines had long been removed from discussions of teaching, learning, and assessment.
37 I anticipated that colleagues eight years later would have the same level of difficulty "decoding" the language of Tuning. But the 35 The key disciplinary group in this field is the International Society for the Scholarship of Teaching and Learning (ISSOTL survey suggested something quite different. When asked if the "vocabulary used in the project" posed a problem, 44% agreed (with most classifying the problem as modest or minor). However, 56% did not view the language of Tuning as an obstacle or difficulty, suggesting yet another important shift in the vocabulary and expectations that guide historians.
Similarly, the majority of participants did not detect problems with "standardization," excessive "corporate / foundation influence," or "challenges to academic freedom."
Three topics remained strikingly un-problematic for participants. On the "appropriateness" of Tuning, most believed that the initiative examines questions that are pressing and important to post-secondary institutions. On the "faculty-led" nature of Tuning, most see the project as one shaped and controlled by disciplinary experts. Regarding the time allotted for Tuning work, 70% believed this was not a problem, suggesting that the project did not seem rushed or constricted.
The question that addressed "problems" with Tuning also left room for open-ended responses. Fewer than 10 participants contributed suggestions, but the points they raised are worth noting. More than one colleague mentioned a lack of administrative "buy-in" and the absence of "incentives" to encourage faculty participation in the Tuning project. Others expressed concern that Tuning at their institution was too rigid (allowing too little flexibility in introductory courses) or too inattentive to assessment issues. Another respondent worried that the informing "culture" of the department was too settled and unchanging to make Tuning work. A particularly interesting observation came from a participant who wondered if Tuning had "done enough to figure out what students want/think about the goals of their degree," suggesting that the "faculty-centered" nature of the project needed to become more "student-centered."
Overall, the difficulties respondents noted with Tuning tended to fall into the "minor" range. There are still significant points of dissatisfaction with the project, particularly in areas of student opportunities and course content, that remain sources of concern for many in the survey. While the AHA has repeatedly addressed these two considerations, it appears that a fair number of colleagues have not yet been convinced by the disciplinary society's arguments. Analysis: Bear in mind that half of the survey participants did not respond to the question. With the limited number of responders, there was still only one request that came from a majority of participants. It appears that a sizable number of historians want to know more about the actual experiences of colleagues trying to integrate Tuning measures into courses, curricula, department life, and discussions with stakeholders.
The second most frequent request, involving Tuning and enrollments, addresses a national concern about declining numbers of students declaring a history major and enrolling in history courses. All hope that Tuning's attention to student-centered needs and innovative pedagogical practices might help clarify strategies for dealing with this worrisome trend.
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The third most requested form of assistance from the AHA shifts attention to faculty engagement. Recognition of Tuning work in tenure and promotion procedures highlights the importance many historians place on reward systems that can encourage faculty participation.
A fourth request, on introductory Tuning workshops, revealed an interesting set of replies. The group most likely to call for the sessions were cohort members, those who have already participated in introductions to Tuning. Perhaps these responders see a need for periodic "refresher" courses in the work -or perhaps they know from experience that the workshops would be helpful for their colleagues.
Among less popular selections, it is curious to see that few participants from 2-year schools perceive a need to address "naysayers" or critics of Tuning. Perhaps their responses indicate the comparative success of Tuning in community colleges. Two-year faculty were particularly interested in the AHA providing forms of recognition for Tuning work -and for encouraging conversations between 2-and 4-year campuses. Four-year campus faculty were far less likely to call for guidance on the latter issue.
Historians displayed the least interest in "revising the AHA Disciplinary Core." Only 3% of replies called for this change, suggesting that the 38 Robert Townsend, "Data Show a Decline in History Majors," Perspectives on History 51, no. 4 (April 2013), https://www.historians.org/publications-and-directories/perspectiveson-history/april-2013/data-show-a-decline-in-history-majors; James Grossman, "To Be a Historian Is to Be a Teacher," Perspectives on History 53, no. 8 (November 2015), https:// www.historians.org/publications-and-directories/perspectives-on-history/november-2015/tobe-a-historian-is-to-be-a-teacher; Julia Brookins, "Enrollment Declines Continue: AHA Survey Again Shows Fewer Undergraduates in History Courses," Perspectives on History 56, no. 2 (February 2018). https://www.historians.org/publications-and-directories/perspectiveson-history/february-2018/enrollment-declines-continue-aha-survey-again-shows-fewerundergraduates-in-history-courses. organization has done a good job listening to and communicating with members about the informing principles and goals of historical study.
VI. Conclusions
The survey was designed to examine the "impact" AHA Tuning. The results call attention both to the work of historians and to the complex nature of "impact" itself.
39
One formal way of determining AHA Tuning's impact is to consider the "deliverables" outlined in the original agreement. The Lumina Foundation asked the AHA to work with a large national group of historians, define core competencies in the field, clarify the value of historical study, and build the foundation for meaningful assessment of student learning. In turn, the AHA asked members of its "cohorts" to attend Tuning workshops, work with their campus colleagues to clarify core learning goals, identify key curricular revisions, and explore the career prospects of students. 40 In both cases, the work has been achieved in a thoughtful and engaged fashion A second approach to the question of impact is to observe the effects of Tuning on the American Historical Association itself. The organization's annual meeting looks different from conferences a decade ago with a greater range of panels focused on teaching, learning, and career opportunities. The institutional affiliations of the AHA's Council and committee members has become more diverse with greater representation from teaching-focused institutions. And the AHA offers more regional meetings focused on questions tied to course instruction.
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A third way to address "impact," following in-formal conversations the author had with Lumina leaders, is to focus on changes in faculty practice. Tuning has not remained an abstract topic of discussion and debate. Participants have not simply focused on declarations of objectives and intentions. Rather Tuning has generated observable shifts in the conduct of coursework, curricular design, assessment, and mentoring, pointing to another achievement of project goals.
A fourth approach to "impact" addresses changes in the "culture" of the discipline. 42 As noted in Section III: 4, historians have long sidestepped calls to examine the actual learning that students have achieved. Colleagues who experienced frustration with older practices of assessment and accreditation have often pulled back from projects that called for critical self-evaluation of disciplinary work and course structure. 43 As Anne Hyde, faculty chair of AHA Tuning, commented, "historians are used to thinking very individualistically and proprietarily about their classrooms, content, and students. . . . What we do has become obvious and natural," seemingly requiring no explanation. 44 Survey results indicate a considerable turnaround in the habits, outlook, and practices of historians. Colleagues have engaged in much more collective, intentional, and transparent work designed to demystify historical study and make implicit assumptions about the discipline explicit for a wider audience.
A fifth consideration of impact addresses how well Tuning has integrated with additional post-secondary reforms in teaching and learning that also focus on outcomes-based, skills-focused, student-centered approaches. "Many colleagues have worked on AHA Tuning in conjunction with other academic projects on teaching and learning," one question stated. "Have any of the following projects formed a part of the discussions and planning in your department?" The survey listed initiatives with fairly wide adoption on U.S. campuses. A follow-up question asked if participants sensed a close connection between Tuning and the other projects. Tuning offered a central, informing set of assumptions and questions for conversations on student learning 13%
Tuning integrated well with other academic projects 18%
Tuning played a minor role in our discussions 13%
Discussions in my department/academic unit did not place much emphasis on the Tuning project vocabulary used in the project 12%
Tuning appeared to conflict with other projects 0
The survey shows that only a minority of respondents indicated the participation of their department in additional teaching and learning projects. But of those who did engage in other reforms, nearly a third perceived a clear sense of connection with their Tuning work. No respondents believed Tuning was "in conflict" with any of the projects cited. The outcomes-, skills-, and student-centered nature of these additional initiatives likely reinforces a sense that the projects "converge" rather than conflict with one another. At the same time, when asking faculty to determine the "influence" of AHA Tuning, we should bear in mind that it may be difficult for to distinguish Tuning-related projects from Tuning-caused activities -and come up with a clear notion of Tuning's specific "impact."
Although survey responses provided only a general sense of colleagues' perceptions, many history departments have extended their engagement with teaching, learning, and assessment through a diverse range of projects. And the historians working on these initiatives tend to see conceptual and procedural links among the reform efforts. Tuning's exact "impact" on the field of history may be difficult to measure precisely, but a good deal of evidence points to the formal, organizational, structural, and cultural changes that the project has promoted in the discipline.
VI.1. Questions to consider
Survey results that demonstrate Tuning's effectiveness also shed light on some concerns and problems in the project. Five points hold particular importance as the AHA continues its work:
• Engagement with students: A core concern of all Tuning work revolves around building a "student-centered" project. One way to address the needs and interests of students precedes the work of altering courses, assignments, and curricula, and involves bringing students into the broader discussion of Tuning itself. Survey results raise questions about the extent to which historians have drawn students into the conversation.
Question 22 asked, "Did your department or academic unit consult with student representatives in any of your discussions on Tuning or related initiatives tied to teaching and learning?" Surveys showed limited work in this area. Nearly half the respondents (from both two-and four-year campuses) stated that "discussions only involved faculty." One in five noted work with students in surveys or focus groups -though these activities were only reported at four-year institutions. And only 5% said that students "attended some of our meetings." A half dozen respondents reported work with graduate students, suggesting an effort to bring pedagogical discussions into master's or doctoral level work. Others commented on focused discussions of Tuning with undergraduates in methodological and capstone research classes. But the survey revealed few accomplishments in continuous, systematic integration of faculty and student work on Tuning. This is one issue for the AHA to consider in the future.
• Outreach: Another major theme in Tuning emphasizes the importance of broadening discussions of academic learning with diverse groups, bringing in a range of educators, transcending departmental and institutional boundaries, and reaching out to employers, policymakers, and the general public. Survey results indicate, however, that this type of work has been limited and inward-looking. Non-tenure track faculty are left out of most conversations. Cooperative work with other campuses remains limited. And community "stakeholders" in higher education have not commonly take part in the discussions. It may prove useful in future AHA Tuning work to stress the value of hearing from a wide range of voices and interests.
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• Incentives: As the AHA tries to engage faculty in Tuning, it is reasonable for educators to ask what they might gain from the work in terms of tangible benefits, advantages, or recognitions: "What's in it for me?" The data yielded few clear answers. Responses revealed the decidedly limited state of incentives. It seems appropriate for the AHA to review the types of rewards and encouragements that can best inspire colleagues to continue their valuable work.
• Enrollment: Material presented in Section III, 5 makes another point quite clear: despite initial hopes, Tuning has not helped turn around falling course enrollments and declining numbers of declared majors. It may be worthwhile to revisit this issue with fresh eyes to see if department heads and faculty members can propose new ways to use the tools and techniques of Tuning to reverse this unsettling trend.
• The missing third: Finally, it is worth recalling two puzzling points raised in Section III: that roughly one-third of respondents believed Tuning discussions had not occurred in their departments; and that roughly one-third also felt Tuning had no influence over some key curricular reforms. I have struggled to understand how these colleagues conceive of Tuning -and how others may have presented the project to them. Perhaps one way to respond to these curious results is for the AHA to consider a request from respondents: 
